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Abstract 

The present study aimed to examine the relationship between letter processing and word processing skills 
in deaf and hearing readers. The participants were 105 students (51 of them hearing, 54 of them deaf) who 
were evenly and randomly recruited from two levels of education (primary = 3rd-4th graders; middle = 6th-7th 
graders). The students were tested with four computerized paradigms assessing their processing of isolated 
letter/word pairs under perceptual and conceptual conditions. In both the computerized paradigms, we used 
the DMASTR software developed at Monash University and at the University of Arizona by K. I. Forster and J. C. 
Forster for stimulus presentation and data collection. All the experiments were conducted in a quiet room in 
the participants' schools by a trained experimenter. Findings from the present study show that deaf participants 
processed letter/word pairs more slowly than their hearing counterparts but with similar accuracy, and that a 
significant relationship existed between letter and word processing skills in both the deaf and hearing readers 
tested in this study. 
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Reading is defined as the process of extracting and 
constructing meaning from written text (Gough & 
Tunmer, 1986; Tunmer, 2008). In general, reading is 
hypothesized to involve decoding and comprehension. 
Decoding is defined as the process underlying word 
recognition, whereas comprehension describes 
the processes related to making sense of the words 


encountered and recognized in a sentence (Hoover 
& Gough, 1990; Lewis & Doorlag, 1983; Ross, 1976). 
The ultimate goal of reading is comprehension. 
Although it is not a sufficient condition for the proper 
development of reading comprehension, adequate 
word processing skills are undoubtedly the basic 
requirement underlying reading proficiency (Hoover 
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& Tunmer, 1993; Leach, Scarbrough, 8c Rescorla, 
2003; Scarborough, 2005; Kargin et aL, 2011; Miller, 
Kargin, 8c Guldenoglu, 2012). 

Various reading theories (Phonological Reading 
Theory: Frost, 1998, 2006; Frost, Katz, & Bentin, 
1987; Dual-Route Cascaded Reading Theory: 
Jackson & Coltheart, 2001) have been proposed for 
the involvement of phonological and orthographic 
knowledge in the acquisition of reading. 
Phonological reading theory has been proposed 
as a single-route model, a procedure that converts 
graphemes into phonemes and thus decodes written 
words into phonological forms that the reader 
may be able to recognize as familiar spoken words 
(Frost, 2006; Frost et al., 1987). A second theory, the 
Dual-route reading theory, postulates that readers 
use two routes (a lexical and a nonlexical route) to 
recognize written words. According to this model, 
readers use a phonologically-based nonlexical route 
(grapheme-to-phoneme conversion) to recognize 
new and unknown words but tend to rely on a lexical 
route to recognize familiar written words. This 
lexical route mediates word recognition via detailed 
orthographic representations stored in a permanent 
orthographic lexicon (Jackson 8c Coltheart, 2001). 

Both models assume that to recognize unfamiliar 
words, readers have to phonologically process their 
letter graphemes using a grapheme-to-phoneme 
conversion procedure. Thus, failure to develop 
phonemically-based word processing skills is likely to 
impede the efficient recognition and comprehension 
of many written words. This would reasonably explain 
why reading programs in schools often focus almost 
exclusively on the development of phonological skills 
(phonemic awareness, phonological decoding) to 
teach reading (Tunmer, 2008). 

Although the processing of letters or letter clusters 
appears to be a basic step in the processing of written 
words along a lexical as well a nonlexical word reading 
route, letter processing has received litde attention 
in relation to reading acquisition. Research has 
emphasized that letter naming is not only a consistently 
significant predictor of phonemic awareness skills in 
early readers but also contributes to word reading and 
reading comprehension skills in later reading (Badian, 
1995). This conclusion is also consistent with research 
investigating the relationship between letter naming 
and word reading skills (Biemiller, 1995; Wolf, 1991). 
In the present study, we examined the relationship 
between letter processing and word processing skills 
in deaf and hearing readers. 

The reading skills of deaf individuals have been 
extensively researched over the last five decades. Studies 


consistently show that on an average deaf readers 
finish high school with reading levels comparable to 
those of normally developing hearing third or fourth 
graders (Center for Assessment and Demographic 
Studies, 1993; Chamberlain 8c Mayberry, 2000; 
Conrad, 1979; Holt, 1993; Marschark 8c Harris, 1996). 
Researchers who have studied factors associated with 
reading failure in deaf readers tend to concentrate 
on their phonological and word processing skills 
to explain their lack of reading efficiency (Alegria, 
Leybaert, Charlier, 8c Hage, 1992; Beech & Harris, 
1997; Dyer, MacSweeney, Szczerbinski, Green, & 
Campbell, 2003; Harris 8c Beech, 1995; Kargin et 
al., 2011; Leybaert, 2000; Miller, 2001, 2002a, 2004a, 
2004b, 2004c, 2005a, 2005b, 2006a, 2006b, 2010; 
Miller, Kargin, Guldenoglu, Hauser et al., 2012; 
Nielsen 8c Luetke-Stahlman, 2002; Padden 8c Hanson, 
2000; Perfetti 8c Sandak, 2000; Sterne 8c Goswami, 
2000; Transler, Gombert, 8c Leybaert, 2001; Waters 8c 
Doehring, 1990; Wauters, Van Bon, 8c Tellings, 2006). 

Several explanations have been proposed in the 
literature for why deaf readers have reading skill 
difficulties. Most studies investigating the reading 
skills of deaf readers have suggested that deaf 
readers are seriously limited in the phonological 
skills required to process the written words (Alegria 
et al., 1992; Beech 8c Harris, 1997; Campbell 8c 
Wright, 1988; Dyer et al., 2003; Guardino, Selznick, 
8c Syverud, 2009; Hanson 8c Fowler, 1987; Hanson 
8cMcGarr, 1989; Harris 8c Beech, 1995; Miller, 1997, 
2010; Nielsen 8c Luetke-Stahlman, 2002; Padden 8c 
Hanson, 2000; Perfetti 8c Sandak, 2000; Share, 1995; 
Sterne 8c Goswami, 2000; Transler et al., 2001; 
Transler 8c Reitsma, 2005). In contrast, a long line 
of research examining the word processing skills of 
deaf readers in a straightforward manner suggests 
that prelingually deaf readers at different levels of 
education—their impoverished phonological skills 
notwithstanding—process written words with 
comparable efficiency to a hearing control group 
(Hanson 8c Fowler, 1987; Hanson 8c McGarr, 1989; 
Harris 8c Beech, 1998; Izzo, 2002; Kargin et al., 
2011; Miller, 1997,2000,2001,2002a, 2002b, 2004a, 
2004b, 2005a, 2005b, 2005c, 2006a, 2006b; Waters 
8c Doehring, 1990; Wauters et al., 2006). 

Regrettably, strikingly few studies have focused 
on deaf readers letter processing skills and their 
relationship to their word processing skills. In order 
to understand how deafness affects letter and word 
processing skills, this study tested and examined the 
relationship between the letter processing and word 
processing skills of deaf and hearing participants of 
different grade levels. 
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Aim of the Study 

The present study was designed to examine the 
relationship between the letter processing and word 
processing skills of deaf and hearing participants of 
different grade levels. With this aim in mind, the 
present study was designed to test the following 
research hypothesis: 

la. Overall, readers will be faster and more accurate 
in the perceptual than the conceptual processing of 
letters. 

lb. Speed of letter processing and letter processing 
accuracy will be similar for deaf and hearing 
readers under the perceptual processing condition. 
However, under the conceptual processing 
condition, hearing participants will process letters 
faster and more accurately than deaf participants. 

lc. Overall, both the speed of letter processing 
and letter processing accuracy will increase with 
ascending levels of education. 

2a. Overall, readers will be faster and more accurate 
in the perceptual than the conceptual processing of 
words. 

2b. Speed of word processing and word processing 
accuracy will be similar for deaf and hearing 
readers under the perceptual processing condition. 
However, under the conceptual processing 
condition, hearing participants will process 
written words faster and more accurately than deaf 
participants. 

2c. Overall, both speed of word processing and 
word processing accuracy will increase with 
ascending levels of education. 

3a.There will be a statistically significant correlation 
between the letter processing and word processing 
skills of deaf and hearing readers. 

3b.The relationship between letter processing and 
word processing skills will decrease with ascending 
levels of education. 

Method 

Participants 

105 students (51 hearing and 54 deaf) evenly and 
randomly recruited from two levels of education 
(3 rd -4 th graders and 6^-7^ graders) participated in 
this study. All the participants in this study came 
from low and average socioeconomic backgrounds. 
Only students with no record of particular learning 
or emotional disorders were included in this study. 
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Stimuli 

In order to examine the relationship between 
readers’ letter processing and word processing skills, 
we used four research paradigms, two of which 
asked participants to make rapid same/different 
decisions under the perceptual and conceptual 
conditions for letters presented on a computer 
monitor; the other two asking participants to make 
rapid same/different decisions under the perceptual 
and conceptual conditions for written words 
presented on a computer monitor. 

All paradigms were originally developed within a 
large-scale international reading project executed 
in four different countries (Israel, Turkey, Germany, 
and the USA) whose goal was to bring about a 
better understanding of the factors underlying 
reading comprehension failure in individuals with 
different orthographic backgrounds. 

Results 

In order to test our research questions, we analyzed 
the data in three steps: (1) We compared readers’ 
letter processing speed and processing accuracy 
with respect to their hearing status (HS) and 
level of education (LoE), (2) we compared their 
word processing speed and processing accuracy 
with respect to their hearing status and level of 
education, (3) we correlated their letter processing 
and word processing skills. 

Letter Processing Skills 

Reaction Time: The main effect of Level of Processing 
(LoP) was highly significant statistically, (F( 1.101) = 
102.72, p < .001, rf = .50), suggesting that participants 
processed letter stimulus pairs significantly faster 
in the perceptual condition than in the conceptual 
condition. The main effect of HS was statistically 
significant, (F(1.101) = 30.31, p < .001, r\ 2 = .23), 
suggesting that overall, hearing readers processed 
letters faster than deaf readers. The main effect of LoE 
was statistically significant, (F( 1.101) = 16.11, p < .001, 
^ = .13), suggesting that, overall, participants became 
faster with ascending levels of education. 

The interaction between LoP and HS was not 
statistically significant, (F( 1.101) = 2.55, p > .05, 
rj 2 = .02) indicating that the difference in speed of 
processing under the perceptual and conceptual 
conditions was similar for hearing and deaf 
participants. The interaction between LoP and LoE 
was likewise not statistically significant, (F(1.101) = 
.92, p > .05, tf = .009), indicating that the differences 
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in processing speed under the perceptual and 
conceptual conditions were similar for all levels of 
education. The triple-interaction between HS, LoP, 
and LoE was statistically significant, suggesting that 
the difference between processing speeds under the 
perceptual and conceptual conditions in deaf and 
hearing readers differed in the low- and mid-levels 
of education (F(1.101) = 3.85, p = .05, rf = .03). 

In order to clarify possible speed-of-processing 
differences between deaf and hearing participants 
under the perceptual and conceptual conditions, we 
conducted two one-way analyses, one comparing 
the participants’ performance under perceptual 
conditions and another under conceptual 
conditions. In both these analyses, the between- 
group effect was statistically significant, suggesting 
that hearing participants process experimental 
stimuli significantly faster (F( 1.104) = 38.32, p < 
.01, F( 1.104) = 14.59, p < .01). 

Error Rates: The main effect of LoP was statistically 
significant (F( 1.101) = 15.38, p < .001, rf = .13), 
suggesting that participants processed letter pairs 
more accurately in the perceptual condition than in 
the conceptual condition. The main effect of HS was 
not statistically significant (F( 1.101) = .13, p > .05, 
rj 2 = .001), suggesting that overall, deaf and hearing 
readers processed letters with similar accuracy. 
The main effect of LoE was statistically significant, 
(F(1.101) = 4.31, p < .05, rj 2 = .04) suggesting that 
overall, participants from mid-levels of education 
and up processed letter pairs more accurately than 
their counterparts from lower levels of education. 

The interaction between LoP and HS was not 
statistically significant (F(1.101)= .13,p > .05, rf = .02), 
indicating that the difference in processing accuracy 
under the perceptual and conceptual conditions 
was similar for hearing and deaf participants. The 
interaction between LoP and LoE was statistically 
significant (F(1.101) = 5.49, p < .05, rf = .01), 
suggesting that the difference in processing accuracy 
under perceptual and conceptual condition was not 
similar according to tested levels of education. 

In order to clarify possible processing accuracy 
differences between deaf and hearing participants 
under the perceptual and conceptual conditions, we 
conducted two one-way analyses, one comparing the 
participants’ accuracy under perceptual conditions 
and another under conceptual conditions. In both 
these analyses, the between-group effect was not 
statistically significant, suggesting that hearing and 
deaf participants process experimental stimuli with 
similar accuracy (F(1.104) = .01, p > .05, F(1.104) 
= .47, p > .05). 


Word Processing Skills 

Reaction Time: The main effect of Level of 
Processing (LoP) was highly significant statistically 
(F(1.101) = 43.86, p < .01, rf= .30), suggesting 
that participants processed word stimulus pairs 
significantly faster in the perceptual condition 
than in the conceptual condition. The main effect 
of HS was statistically significant (F(1.101)= 76.10, 
p < .001, rf =.43), suggesting that overall, hearing 
readers processed written words faster than deaf 
readers. The main effect of LoE was statistically 
significant (F(1.101) = 46.59, p < .001, rf = .31), 
suggesting that, overall, participants became faster 
with ascending levels of education. 

The interaction between LoP and HS was not 
statistically significant (F( 1.101) = .43, p > .05, rj 2 
= .004) indicating that the difference in speed of 
processing under the perceptual and conceptual 
conditions was similar for hearing and deaf 
participants. The interaction between LoP and 
LoE was not significant (F( 1.101) = 1.48, p > .05, 
rf = .01), indicating that the difference in speed 
of processing under perceptual and conceptual 
conditions was similar at all levels of education. 

In order to clarify possible speed-of-processing 
differences between deaf and hearing participants 
under the perceptual and conceptual conditions, we 
conducted two one-way analyses, one comparing 
the participants’ performance under perceptual 
conditions and another under conceptual 
conditions. In both these analyses, the between- 
group effect was statistically significant, suggesting 
that hearing participants processed experimental 
stimuli significantly faster (F( 1.104) = 62.00, p < 
.01, F(l.104) = 40.71,p<.01). 

Error Rates: The main effect of LoP was statistically 
significant (F(1.101) = 15.38, p < .001, rj 2 = .13), 
suggesting that participants processed word 
stimulus pairs more accurately in the perceptual 
condition than in the conceptual condition. The 
main effect of HS was not statistically significant 
(F(1.101) = .45, p > .05, rf = .004), suggesting that 
overall, deaf and hearing readers processed written 
words with similar accuracy. The main effect of 
LoE was statistically significant, (F(1.101) = 5.95, p 
< .05, rj 2 = .05) suggesting that, overall, error rates 
varied across the tested levels of education. 

The interaction between LoP and HS was not 
statistically significant (F( 1.101)= 1.78, p > .05, rj 2 
= .01), indicating that the difference in processing 
accuracy under the perceptual and conceptual 
conditions was similar for hearing and deaf 
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participants. The interaction between LoP and 
LoE was statistically significant, (F( 1.101) = 6.57, 
p < .05, rf = .06), suggesting that the difference 
in processing accuracy under perceptual and 
conceptual conditions was not similar according to 
tested levels of education. 

The interaction between HS and LoE was 
statistically significant (P(1.101) = 5.10, p < .05, rf = 
.04), indicating that the differences between the two 
participant groups were not similar for all levels of 
education. 

In order to clarify the possible processing accuracy 
differences between deaf and hearing participants 
under the perceptual and conceptual conditions, we 
conducted two one-way analyses, one comparing 
the participants’ accuracy under the perceptual 
condition and another under the conceptual 
condition. In both these analyses, the between- 
group effect was not statistically significant, 
suggesting that hearing and deaf participants 
processed experimental stimuli with similar 
accuracy (E(1.104) = .01, p > .05, E(1.104) = .94, p 
> .05). 

The Relationship between Letter Processing and 
Word Processing Skills 

Correlation analyses revealed a statistically 
significant relationship between the participants’ 
letter processing and word processing speed and 
accuracy (speed- deaf, r =.59 ,p<.01; hearing, r =.63, 
p<.01), (accuracy- deaf, r =.73, pc.01; hearing, r 
=.51, p<.01), suggesting that better letter processors 
were also more efficient in processing of written 
words and vice versa. 

To clarify the separates between letter processing 
and word processing skills in deaf and hearing 
readers at all educational levels, we conducted 
a series of correlation analyses. Evidence from 
these analyses suggested a significant relationship 
between the letter processing and word processing 
skills of hearing readers at all educational levels 
(speed- low, r = .51, p < .01; middle, r = .48, p < 
.01;accuracy- low, r = .57, p < .01; middle, r = .46, 
p < .01). Results further indicated that although 
there was a significant relationship between the 
letter processing and word processing speeds of 
deaf readers at all educational levels (speed- low, 
r =.56, p < .01; middle, r = .66, p < .01), no such 
relationship was found for the letter processing and 
word-processing accuracy of deaf readers at any 
educational level (accuracy- low, r= .81, p < .01; 
middle, r= .19, p > .05). 
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Discussion 

The present study was designed to examine the 
relationship between the letter processing and word 
processing skills of deaf and hearing participants 
of different grade levels. For this purpose, 105 
participants (51 of them hearing, 54 of them deaf) 
evenly and randomly recruited from two levels of 
education (low = 3 rd -4 th graders; middle = 6 th -7 th 
graders) were included in this study. In this study, 
we discussed the participants’ letter and word 
processing skills under three aspects: (1) letter 
processing skills, (2) word processing skills, and (3) 
the relationship between these. 

Letter Processing Skills 

The first hypothesis tested by this study was that 
participants will be faster and more accurate in the 
perceptual than the conceptual letter processing 
condition. This hypothesis was fully supported in 
this study. Our basic assumption was that to make a 
same/different decision in the perceptual condition, 
it is sufficient to process only the visual properties 
of the letter stimuli. In contrast, to make a decision 
under conceptual conditions, the reader must 
also access some form of conceptual knowledge 
(Miller, 2005c; Vaknin & Miller, 2011). The highly 
significant levels of processing effects related to 
processing speed and processing accuracy indeed 
indicate that processing same/different letters was 
more demanding in the conceptual condition than 
in the perceptual condition. 

A second hypothesis tested was that both deaf and 
hearing readers would have similar processing 
speeds and accuracy in the perceptual condition, 
but hearing readers would be faster and more 
accurate in the conceptual processing condition 
than deaf readers. The results of this study only 
partly supported this hypothesis. This is because 
permanent hearing loss from early infancy likely 
undermines the development of conceptual 
knowledge they could exploit to identify identical 
letters in the conceptual condition. However, 
contrary to predictions, they were found to process 
same/different letters more slowly than their hearing 
counterparts even under perceptual conditions, 
which were hypothesized to not require the type of 
knowledge hampered by prelingual deafness. The 
need to retrieve some form of knowledge in the 
conceptual condition does not imply the absence 
of perceptual processing; the participants still 
had to process the letter stimuli perceptually as a 
first step. If this is true, the processing differences 
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found between the two groups at the conceptual 
level may reflect, at least partly, differences 
originating from the perceptual processing of 
letter stimuli. One reasonable explanation may be 
that, contrary to predictions, identifying same/ 
different letters in the perceptual condition was 
not a purely perceptual process. In other words, 
participants processed letter stimuli using more 
than an analysis of their visual properties because 
letters were familiar linguistic materials for them 
and automatically triggered processing beyond 
a perceptual level. Secondly, reading experience 
leads to an enhancement of readers’ perceptual 
processing skills. If this is so, deaf readers may be 
slower perceptual processors simply because they 
read less than their hearing peers. 

Finally, we hypothesized that the participants’ 
letter processing skills would become faster and 
more accurate with at higher levels of education. 
This hypothesis was supported in this study. 
This suggests that increased reading experience 
optimizes perceptual as well as conceptual letter 
processing. 

Word Processing Skills 

Firstly, we assumed that participants would be 
faster and more accurate in their perceptual than 
conceptual processing of words. This hypothesis was 
also fully supported in this study. It was assumed 
that in making a same/different decision in the 
perceptual condition, it is sufficient to process the 
visual properties of the word stimuli. On the other 
hand, to make such a decision in the conceptual 
condition, readers must access some form of 
knowledge (phonological knowledge, orthographic 
knowledge, etc.) in order to bridge the visual 
incongruity between the two words in identical 
word pairs (Kargin et al., 2011; Miller, 2004b, 2004c, 
2005b, 2006a, 2006b). The highly significant level 
of processing effects found for processing speed 
and processing accuracy for both deaf and hearing 
readers indeed indicates that processing same and 
different word in the perceptual condition was less 
demanding than processing same and different 
words in the conceptual condition. 

The second hypothesis was that deaf readers would 
be slower and less accurate than hearing readers in 
processing words under conceptual conditions but 
not under perceptual conditions. This hypothesis 
was only partly supported in the study. In line with 
our hypotheses, deaf participants indeed processed 
written words with accuracy comparable to that of 


hearing participants in the perceptual condition. 
However, contrary to predictions, they were 
found to process same and different words more 
slowly than their hearing counterparts, even under 
conditions hypothesized not to require the type of 
knowledge hampered by prelingual deafness. One 
reasonable explanation may be that deaf readers 
may be slower perceptual processors simply 
because they read less than their hearing peers, a 
weakness that-in the present study - was reflected 
in their perceptual processing skills. In addition, 
deaf participants were also slower in the conceptual 
condition; prelingual deafness may be responsible 
for reduced efficiency in accessing some forms of 
conceptual knowledge for proper task performance. 
Lastly, in both conditions the participants had to 
initially process word stimuli perceptually in order 
to identify sameness or difference; the finding 
of such uniform differences in both processing 
conditions actually suggests that the deficits of deaf 
participants were primarily rooted in their reduced 
speed in perceptual processing. 

Finally, we hypothesized that the participants’ word 
processing skills would become faster and more 
accurate as their levels of education increased. 
This hypothesis was fully supported in this study. 
This suggests that increased reading experience 
optimizes perceptual as well as conceptual word 
processing. 

The Relationship between Letter Processing and 
Word Processing Skills 

First, we assumed a statistically significant 
correlation between letter and word processing 
skills in deaf and hearing readers. This hypothesis 
was fully supported in this study. Results showed 
that there was a statistically significant relationship 
between the participants’ letter processing and word 
processing speed and accuracy. According to both 
the phonological and dual route reading models, 
processing of letters or letter clusters is a basic step 
in processing written words, in both a lexical and 
nonlexical word-reading route. If this is true, then 
during the word processing task, participants in 
this study may have initially processed the letters/ 
letter clusters of the presented words. 

Second, it was hypothesized that the relationship 
between the letter and word processing skills 
in deaf and hearing readers will decrease with 
ascending levels of education. This hypothesis 
was only supported in relation to participants’ 
processing accuracy. The basic assumption behind 
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this hypothesis was that according to the dual 
route reading model (Jackson & Coltheart, 2001), 
the lexical and the nonlexical reading routes 
operate in parallel or simultaneously. However, it 
is hypothesized that in the majority of instances, 
proficient readers recognize written words along 


the faster, orthographic-knowledge-based reading 
route. Although significant relationships between 
the letter and word processing skills of deaf 
and hearing readers were found, the pattern of 
these relationships were not consistent with the 
predictions made in this hypothesis. 




2236 



KARGIN. GULDENOGLU. MILLER / Examining the Relationship between Letter Processing and Word Processing Skills in... 


References/Kaynak^a 

Alegria, J., Leybaert, J., Charlier, B., & Hage, C. (1992). 
On the origin of phonological representations in the deaf: 
Hearing lips and hands. In J. Alegria, D. Holender, J. Jun^a 
de Morais, & M. Radeau (Eds.), Analytic approaches to 
human cognition (pp. 107-132). Brussels: Elsevier Science. 
Badian, N. (1995). Predicting reading ability over the long 
term: The changing roles of letter naming, phonological 
awareness and orthographic processing. Annals of 
Dyslexia, 45(1), 79-96. 

Beech, J. R., & Harris, M. (1997). The prelingually deaf 
young reader: A case of reliance on direct lexical access? 
Journal of Research in Reading, 20, 105-121. 

Biemiller, A. (1995). Relationships between oral reading 
rates for letters, words, and simple text in the development 
of reading achievement. Reading Research Quarterly, 13(2), 
223-253. 

Campbell, R., 8c Wright, H. (1988). Deafness, spelling and 
rhyme: How spelling supports written word and Picture 
rhyming skills in deaf subjects. The Journal of Experimental 
Psychology, 40(4), 771-788. 

Center for Assessment and Demographic Studies. (1993). 
Data from the 1992-93 Annual Survey of Hearing Impaired 
Children and Youth. Washington, DC: Gallaudet University. 
Chamberlain, C., 8c Mayberry, R. I. (2000). Theorizing about 
the relation between ASL and reading. In C. Chamberlain, J. P. 
Morford, 8c R. I. Mayberry (Eds.), Language acquisition by eye 
(pp. 221-259). Mahwah, NJ: Erlbaum. 

Conrad, R. (1979). The deaf school child. London: Harper 
8c Row. 

Dyer, A., MacSweeney, M., Szczerbinski, M., Green, 
L., 8c Campbell, R. (2003). Predictors of reading delay 
in deaf adolescents: The relative contributions of rapid 
automatized naming speed and phonological awareness 
and decoding. Journal of Deaf Studies and Deaf Education, 
8, 215-229. 

Frost, R. (1998). Toward a strong phonological theory 
of visual word recognition: True issues and false trials. 
Psychological Bulletin, 123, 71-99. 

Frost, R. (2006). Becoming literate in Hebrew: The 
grain-size hypothesis and Semitic orthographic systems. 
Developmental Science, 9, 439-440. doi: 10.1111/j.1467- 
7687.2006.00523.x 

Frost, R., Katz, L., 8c Bentin, S. (1987). Strategies for visual 
word recognition and orthographic depth: A multilingual 
comparison. Journal of Experimental Psychology: Human 
Perception and Performance, 13, 104-115. 

Gough, P. B., 8c Tunmer, W. E. (1986). Decoding, reading and 
reading disability Remedial and Special Education, 7, 6-10. 
Guardino, C., Selznick, D. N., 8c Syverud, S. M. (2009). 
Teaching phonological skills to a deaf first grader: A promising 
strategy American Annals of the Deaf, 154(4), 382-388. 
Hanson, V. L., 8c Fowler, C. A. (1987). Phonological coding 
in word reading: Evidence from hearing and deaf readers. 
Memory & Cognition, 15(3), 199-207. 

Hanson, V. L., 8c McGarr, N. S. (1989). Rhyme generation by 
deaf adults. Journal of Speech and Hearing Research, 32, 2-11. 
Harris, M., 8c Beech, J. R. (1995). Reading development 
in prelingually deaf children. In K. E. Nelson 8c Z. Reger 
(Eds.), Childrens language (Vol. 8., pp. 181-202). Hillsdale, 
NJ: Erlbaum. 

Holt, J. A. (1993). Stanford Achievement Test - 8th edition: 
Reading comprehension subgroup results. American 
Annals of the Deaf, 138, 172-175. 


Hoover, W. A., 8c Tunmer, W. E. (1993). The components of 
reading. In G. B. Thompson, W. E. Tunmer, 8c T. Nicholson 
(Eds.), Reading acquisition processes (pp. 1-19). Clevedon, 
UK: Multilingual Matters. 

Hoover, W. A. 8c Gough, P. B. (1990). The simple view of 
reading. Reading and Writing: An Interdisciplinary Journal, 
2, 127-160. 

Izzo, A. (2002). Phonemic awareness and reading ability: 
An investigation with young readers who are deaf. 
American Annals of the Deaf, 147, 18-29. 

Jackson, N. E., 8c Coltheart, M. (2001). Routes to reading 
success and failure: Toward an integrated cognitive psychology 
of atypical reading. New York: Psychological Press. 

Kargin, T., Guldenoglu, I. B., Miller, P., Hauser, P., 
Rathmann, C., Kubus, O., 8c Superegon, E. (2011). 
Differences in word processing skills of deaf and hearing 
individuals reading in different orthographies. Journal of 
Development and Physical Disabilities, 24, 65-83. 

Leach, J. M., Scarborough, H. S., 8c Rescorla, L. (2003). 
Late-emerging reading disabilities. Journal of Educational 
Psychology, 95, 211-224. 

Lewis. R. B., 8c Doorlag, D. H. (1983). Teaching special 
studies in mainstream. Ohio: Charles E. Merill Publishing 
Company 

Leybaert, J. (2000). Phonology acquired through the eyes 
and spelling in deaf children. Journal of Experimental Child 
Psychology, 75, 291-318. 

Marschark, M., 8c Harris, M. (1996). Success and failure 
in learning to read: The special case of deaf children. In 
C. Cornoldi 8c J. Oakhill (Eds.), Reading comprehension 
disabilities: Processes and intervention (pp. 279-300). 
Hillsdale, NJ: LEA. 

Miller, P. (1997). The effect of communication mode on 
the development of phonemic awareness in prelingually 
deaf students. Journal of Speech and Hearing Research, 40, 
1151-1163. 

Miller, P. (2000). Syntactic and semantic processing in deaf 
and hearing readers. American Annals of the Deaf, 145, 
436-448. 

Miller, P. (2001). Communication mode and the 
information processing capacity of Hebrew readers with 
prelingually acquired deafness. Journal of Developmental 
and Physical Disabilities, 13, 83-96. 

Miller, P. (2002a). Another look at the STM capacity of 
prelingually deafened individuals and its relation to reading 
comprehension. American Annals of the Deaf, 147, 56-70. 
Miller, P. (2002b). Communication mode and the 
processing of printed words: Evidence from readers with 
prelingually acquired deafness. Journal of Deaf Studies and 
Deaf Education, 7, 312-329. 

Miller, P. (2004a). The importance of vowel diacritics for 
reading in Hebrew: What can be learned from readers 
with prelingual deafness? Reading and Writing: An 
Interdisciplinary Journal, 17, 593-615. 

Miller, P. (2004b). Processing of written word and non¬ 
word visual information by individuals with prelingual 
deafness. Journal of Speech, Language, and Hearing 
Research, 47, 990-1000. 

Miller, P. (2004c). Processing of written words by 
individuals with prelingual deafness. Journal of Speech, 
Language, and Hearing Research, 47, 979-989. 

Miller, P. (2005a). Reading comprehension and its relation 
to the quality of functional hearing: Evidence from readers 
with different functional hearing abilities. American 
Annals of the Deaf, 150, 305-323. 


2237 





EDUCATIONAL SCIENCES: THEORY & PRACTICE 


Miller, P. (2005b). What the word recognition skills of 
prelingually deafened readers tell about the roots of 
dyslexia. Journal of Development & Physical Disabilities, 
17, 369-393. 

Miller, P. (2005c). Reading experience and changes 
in the processing of letters, written words and 
pseudohomophones: Comparing fifth grades students 
and university students. The Journal of Genetic Psychology, 
166(4), 407-434. 

Miller, P. (2006a). What the processing of real words 
and pseudo-homophones tell about the development 
of orthographic knowledge in prelingually deafened 
individuals. Journal of Deaf Studies and Deaf Education, 
11, 21-38. 

Miller, P. (2006b). What the visual word recognition skills 
of prelingually deafened readers tell about their reading 
comprehension problems. Journal of Developmental and 
Physical Disabilities 18, 91-121. 

Miller, P. (2010). Phonological, orthographic, and syntactic 
awareness and their relation to reading comprehension 
in prelingually deaf individuals: What can we learn from 
skilled readers? Journal of Development and Physical 
Disabilities, 22, 549-561. 

Miller, P., Kargin, T., & Guldenoglu, B. (2012). Differences 
in the reading of shallow and deep orthography: 
Developmental evidence from Hebrew and Turkish 
readers. Journal of Research in Reading, 37(4), 409-432. 
doi: 10.111 l/j.l467-9817.2012.01540.x 
Miller, P., Kargin, T., Guldenoglu, I. B., Hauser, P., 
Rathmann, C., Kubus, O., & Superegon, E. (2012). Factors 
distinguishing skilled and less skilled deaf readers: 
Evidence from four orthographies. Journal of Deaf Studies 
and Deaf Education, 17(4), 439-462. doi: 10.1093/deafed/ 
ens02 

Nielsen, D. C., & Luetke-Stahlman, B. (2002). Phonological 
awareness: One key to the reading proficiency of deaf 
children. American Annals of the Deaf, 147(3), 11-19. 
Padden, C., & Hanson, V. L. (2000). Search for the missing 
link: The development of skilled reading in deaf children. 
In K. Emmorey 8c H. Lane (Eds.), The signs of language 
revisited (pp. 435-447). Mahwah, NJ: Erlbaum. 

Perfetti, C. A., & Sandak, R. (2000). Reading optimally 
builds on spoken language: Implications for deaf readers. 
Journal of Deaf Studies and Deaf Education, 5, 32-50. 


Ross, A. O. (1976). Psychological aspects of learning 
disabilities and reading disorders. NY: MacGraw-Hill Book 
Company. 

Scarborough, H. (2005). Development relationships 
between language and reading: Reconciling a beautiful 
hypothesis with some ugly fact. In H. W. Catts, 8c A. G. 
Kamhi (Eds.), The connections between language and 
reading disabilities (pp. 3-24). Mahwah, NJ: Erlbaum. 
Share, D. L. (1995). Phonological recoding and self¬ 
teaching: Sine qua non of reading acquisition. Cognition, 
55, 151-218. 

Sterne, A., & Goswami, U. (2000). Phonological awareness 
of syllables, rhymes and phonemes in deaf children. 
Journal of Child Psychology and Psychiatry, 41(5), 609-625. 
Transler, C., 8c Reitsma, P. (2005). Phonological coding in 
reading of deaf children. Pseudohomophone effects in deaf 
children. British Journal of Developmental Psychology, 23, 
525-542. 

Transler, C., Gombert, J. E., 8c Leybaert, J. (2001). 
Phonological decoding in severely and profoundly 
deaf children: Similarity judgment between written 
pseudowords. Applied Psycholinguistics, 22, 61-82. 

Tunmer, W. E. (2008). Recent developments in reading 
intervention research: Introduction to special issue. 
Reading and Writing, 21, 299-316. doi: 10.1007/slll45- 
007-9108-4. 

Vaknin, V., 8c Miller, P. (2011). The importance of vowel 
diacritics for the temporary retention of high and low 
frequency Hebrew words of varying syllabic length. 
Memory & Cognition, 39, 516-26. doi: 10.3758/s13421- 
010-0026-3. 

Waters, G. S., 8c Doehring, D. B. (1990). Reading acquisition 
in congenitally deaf children who communicate orally: 
Insights from an analysis of component reading, language, 
and memory skills. In T. H. Carr 8c B. A. Levy (Eds.), 
Reading and its development: Component skills approaches 
(pp. 323-373). San Diego, CA: Academic. 

Wauters, L. N., Van Bon, W. H. J., 8c Tellings, A. J. M. 
(2006). Reading comprehension of Dutch deaf children. 
Reading and Writing, 19, 49-76. 

Wolf, M. (1991). Naming speed and reading: the 
contribution of the cognitive neurosciences. Reading 
Research Quarterly, 26(2), 123-141. 




2238 



